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- The University of Wyoming elementary teacher

education program, Professional Semester 1, is designed to relate
college theory to classroom practice. Two college instructors and
three univeresity school teachers work with students in 4-hour blocks
4 days a week. The students study basic teaching methods relating to
the four educative processes--communication, learning, problem
solving, and evaluation--for 2 of the 4 hours. The remainder of the .
time students observe and participate in learning activities in
curricular areas involving the processes in grades 1, 3, and 5.
Flexible scheduling within the 4=hour block enables students to
observe activities both morning and afternoon. (Related program
materials are present in the text and in the appendixes.) (MJM)
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Elementary Teacher Education Program
College of Education

Uéiversity of Wyoming
Laramie

Summary of Professional Semester I

Recognizing that the ccnﬁent, order énd timing of hasic methods
courses in the elementary education program needed study and improvément
so college theéry is more closely related to classroom practice and senior
student teachers are better prepafad and ready to assume teaching responsi-
bilities, University School teagthsraﬁd instructors of methods courses in
the College of Educaéign began a year's study of program improvement in
October, 1966.

An experimental group of Eweﬁty students, éﬂralied in Professional
Semester I in September 1967. Since then, & team éf two college instructors
and thréé University Schaal'teaéhers work with students in four-hour blocks-

elating

H

four days a week during which students study basic teaching methods
to the four educative processes--communication, learning, problem solving
and evaluation for two of the four hours. The remainder of time students
observe and participate in learning activities in curricular areas involving
these processes in grades one, thréé'and five. Tlexible scheduling within

the four-hour block enables students tc observe classroom activities both

i

morning and afternoon. By working with three different classroom teachers,
students learn many approaches to teaahing and become aware of children's

distinet age characteristics at three grade levels. Students are helped
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to intellectualize about their experiences with cach age level and record
both classroom activities and the theory relating to these practices in
their Professional Journals which are read by team members. At the close
of the semester students organize all materials received from methods
instructors and prepared for the grades observed into a Pfofessional Iile
witn which they begin full time off-campus student tgaching the following

semester or Professional Semester II. FEach student and his third University

S5chool t%gcher complete evaluation forms for the observation and participation

experience, both of which are filed in the student teaching falder;

The University School is part of the College of Education which bears
the cost of the total program. The major emphasis in program evaluation
of Professional Semester I has been on what the combination of theory and
practice has meant to students prio: to and following student teaching.
Both faculty and sﬁkdgnﬁs have been xresponsible for locating strengths and

limjitations. Major advanteges have :ncliuded the following: It is imgértant

 to hear methods theory and see classroom the same day. Watching three

different teachere ork with tu ze age groups helps one decide his grade

i

preference. When one geis £fvec up about teaching he should be able to

go right into student teaching, While Journal keeping is a dfag, it

definitely helps to establish a pattern of thinking which one uses immediately

when in front of children. It is great to have your own materials to use

when student teaching. The most difficult limitation of the program has been

arrangiﬁg a flexible schedule for faculty-
It is ho?ed that a more formal follow up'prcgram of College of Education

graduates will be established to determine how effective this experience is

when graduates assume responsibilities of their own classroom.
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Explanation :.nd Analysis of Professional Semester

Need for Study, Many factors at the College of Education made it essential

for faculty to reappralse the prof- -sional seduence and laboratory experience
in the elementary education p:ogram. Student enrollment had increased
twenty-five per cent, It was air-ficult for laboratory schosl teachers to
provide qualiéy classroom experiences for five or more student teachers
each nine weeks plus being responsible for twenty~-four children. There
were not enough teaching stations off-campus to provide every clementary
education student with two nine-week teaching experiences as in the past.,
It was difficult tg-creata interest in teaching communication skills and
problem solving methods wher a whole year elapsed between the completion
of methods and the beginning of student teaching., Many students needed

&
assistance in understandirng the inter-relationship of the methods courses
and student teaching.

Development of Program. Cooperative staff planning began in Oétaber; 1966

when under the leadership of Dr. Bernadene Schunk, Chairman of the Professional
Laboratory Experiences Committee, Dr. Walker, Associate Dean, Dr. Peters,
Coordinator of Laboratory Experiences, four méthadsginstructars, and six
University School grade teachers met to examine, discuss and propose solutions
to the above problems. .The msjaf purpose of committee meetings was to de-
velop a more effective program of préfessianal laboratory experiences.

After months of study two distinct prnpnsa?s were presented., It was decided

with

]

to try both plans and evaluate them in operation. In Section
Professor Halsted as Chairman, Dt;-Schuﬁk, Mrs. Watters, Miss Sutton and

Mr. Kaiser worked as a team. In Section IT, with Dr. Hollister.as Chairman,
Dr. Ankeney, Mrs. Jones, Mrs. Emmons, and Mr. Ross wo-k tagether; This

5 a description of Section II's development.

]

document




Beginning Fall Semester, 1967, elementary education studeiits enrolled
in the first Professional Sémeste: I canéiéting of Education 61CM, Educative
Processes, 2 credits; Educatioa 611F, Teaching Reading and Language Arts,

4 credits; Education 611G, Teaching Arithmetic, Social Studies and Science,
4 credits, Many students also iﬁc1u§e Edvration 625D, The Tecacher and
Elementary Schaol Adminiséraﬁion, three hours. The new course in this
cluster of courses was Education 610M, Educative Processes, the observation
and participation class which replaced the first studenﬁ'teaching experienca,

Professional Semester II was divided ia two nine week blocks with
students enrolled in Education 708M, Student Teaching, eight credits, for
half a semester and Education 706M, Educational Tests and Measurements,
two credits, Psychology 531D, Exceptional Children, two creditsgrand other
elective courses the other half; (See Appendix, Exhibit 1 for Advisee
Planning Sheet for suggested course order.)

Since 1967, a pattern oféwafking with students has‘developed_ Faculty
and students meet for orientation to Professional Semester I. Course out-
lines are distributed and discussed. (See Appendix, Exhibit '2). Evaluation
both groups are aware of types of evidence which is needed for arriving at
judgments concérning the éxperience; (See Appendix, Exhibit 3a and 3b).

A schedule of observations is set up so thirty students take turns working

- in classrooms. Each student observes and participates at least nine hours

in two grade levels and eightéen hours at the grade level of his first choice
at the end of the semester.

Each supervising teacher has a group conference once a week with all

students assigned tc her room. Plans are made for the week's activities.




Students help make charts, put up bulletin boards, study cumulative records, é

check written work. They teach individual children, write plans, teach and ;

evaluate lessons for small and larger groups.

Methods course instructors keep informed as to the type of activities
students are engaged in and relate course content to these experiences,
Assistance for developing the Professional File is given. (See Appendix,
E=hibit 4).

Objectives. During the past two years the major purposes for Education 610M,

Educative Processes have become:
1. To enable elementary education students to observe the four
educative processes--communication, learning, problem solving,

evaluation-~functioning in elementary school classrooms.

2. To enable students to participate in using these four processes
in classroom activities with children,

3. To have each séudént plan, teach and evaluate several learning
experiences involving all four processes in thg curricular areas
of arithmetic, language arts, reading, science, sogial studies.

4, To enable students to intellectualize;their professional experiences
bv organizing and summarizing their major learnings in a professional
journal.

5. To have students PTEPSIE a summary evaluation of their observation
and participation activities for their student teaching foler.

(See Appendix, Exhibit 1 for complete course outline.)
Personnel., Members cf the instru;tiqnal'téam fat ?:DfessionéLVSemesta: I
include the following:

Dr. Géatge Hollister, Ergféssor of Eléméntar§ Education, Ghairmaﬁr

Dr, Margaret Ankeney, Associate Professor of Educational Foundations
and Elementary Education '
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Mrs. Dorothy Jones, First Grade Supervising Teacher

Mrs. Karen Crockett, Third Grade Supervising Teacher

Mrs. Shirley Olsen, Fifth Grade Supervising Teacher

Dr. Bill Tillarj, Associate Professor of Science Education joined :
group September, 1969. : E

Budget. All members of the above teamAara faculty of the College of
Education which bears the cost of the total program of teacher education
at the University of Wyoming.

Contributions to Teacher Education. Faculty and students consider Professional

Semester I to be an important aspect of the teacher education for the following
reasons:

1,. Readiness to become involved in teaching is an important aspe:t
of teacher preparation. Senior students want more from methﬁdé
courses when they realize they need this information within a
few months, (See Appendix, Exhibit 3)

2. Graduates are entitied to a successful teaching experience in
their own classrooms. Apparently the emphasis on recognizing
and recording the basic aspects of teaching for Professional
Journals programs this information on their méntai computers
and is available fo: instant retrieval when in front of their

own classrooms.

L
-

Students are unable to predict -teaching needs and should have
inforﬁatian at finger tips. The Erafessiﬁnalljcurnal, Professional
File and Picture File are immediate sources of infarmatigﬁ;

4, fo—campué Supervisiég Eeachers are ﬁgtiﬁg g‘chagge in-sgudént
teéchers fraﬁ the College Qf_Eéueaticn,' ihey seem to be more
aware of children and want to reach the réﬁge of differences

. o they encounter.
Q

e
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iutegral part of Professional

Semester I with suggestions for improvement coming from both faculty and students,
A major emphasis has been on the value of the combination of methods and

practice to students. At the close of each s2mester students and supervising

which are filed in studen=:

It

teachers prepare separate evaluations, both o

teaching folders. Each semester all participants in the program have identified

strengths and weaknesses. Major changes have been made in terms of these

suggestions,
When students return to the campus for the Teaching Seminar following

student teaching they complete forms on those areas of teaching relating to

the four pr@cessesg (8ee Appendix, Exhibit 5). A survey of student teacher

evaluations in the area of needs indicate that a major portion of these.
limitations relate to the student situation, the nature of the assignment,

and the students field of experience. The most frequent complaint is, "y
wish 1'd have gotten more from the methods courses. I just didn't know T

needed. it,"

It is hoped that in the near future the College of Education will set

up an aﬂnual follow-up of graduates so an evaluation in terms of tsacher

1]

ducation program objectives can be made.
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Exhibit 1 - Advisee Planning Sheet

Exhibit 2 ~ Education 610M Course Dutling

Iixhibit 3a - Student Evaluation Form

Exhibit 3b - Supervising Teacher Evaluation Form

Exhibit 4 - Suggested Topics for Erﬂfessiaﬁal File

Exhibit 5 - Education 610M Séudeﬁt Teacher Evaluation Form

Exhibit 6 - Professional Semester I Slides and Captions




Exhibit j o o : . : o s o N i
College of Education . ADVISEE PROGRAM PLANNING SHEET n . . University of Wyoming
- (A suggested order for those courses required for Elementary Education students) N
Advisor Major .y . Area of Concentration
Date of Entrance , : ,

Name ) - . . Home Address C I
f last) (middlie) - © (first) | | (street) - (city)- - (state} -

Laramie address High School _ e
{ telephone) , ' (name) . v . ﬂ&ﬁﬁmu,_

PROGRAM OF COURSES .
FRESHMAN YEAR _ SOPHOMORE YEAR
First Semester . Second Semester , First Semester ~ Second Semester
Dept, No. Cr. Dept. No. Cr. ) Dept. No. Cr. Dept.  No. Cr.

Ed Fnd 300D 1 Ed Fnd 404D 3 Ed Fnd = 405D 3

Psych 302D & ] Hist 341F 3 Hist 341c - '3

Eng 30IF 3 Eng. 301G 3 Geog  301F 3 Hist  360¢ 2

L  P.E, 5 n Math 507F -3 Math  507¢ .3
Speech ,
Path. 3200 3 Lib Sei 414D 3

. . P.E. 335D 2

| P.E. 5 P.E. %

JUNTOR YEAR o . SENIOR YEAR SN

First Semester . Second Semester : 'First Semester Second Semester

Dept. Wo. Cr. Dept. No. Cr. Dept. No. Cr. Dept. No. Cr.
. Professional Semester I ﬁ%ﬁmmmmwaﬁme Semester II

Psych 530D 2 =d C&I  610M 2 Ed C&I 7084 8

OR Courses blocked opposite student teaching:
Ed Fnd 790D 3  Ed C&I 611F L - Psych 531D 2

Geog 3 Ed C&I 611G 4 Ed Fod  706M 2
Suggested Blocked electives:
Ed C&I 613D 3 Ed Adm 625M 3 Ed Adt 676D 3

Ed C&L  6L7D 3 (Apply for student teaching Geog 671D 3
Net, 1S or Apr. 15)

**Upon wcaﬁﬁmﬁﬁg;,am 80-100 hours credit make degree check. The thirty-six (36) hours of required general education courses
and twelve (12) hours required for area of concentration are planned around this suggested arrangement. «

5
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- Exhibit 2

f:,Prere'uieitee*
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More '8

EDUCATION 610M
'Educative Processes
 Fall Semester 1969 .
(Two hours credit) _ , v !

‘innetruete g 1 H:e :enee Mrs,- Gfeekete Hre. Glsen, Dr. Ankeney, Dz;rtillery

Dr. HelliSEer, Gheirmen

*':' ji‘Studente heVe eempletea Peyehelegy 3023 Edueetien BGGD, Edueatien &G&D,
f:exaEducetien QDSD, end heve a 2.00 GPA.

Prefeesienel gEﬁEStEf‘ .

o Ed cetien EIOH (twe heute), Edueetien EllF (feur hcurs), Edueetien SIIG
g,(fﬂur heurs) are taken in a feur—heur block 9:00-11:00 a.m, or 1:00-3:00
" pem. the semester |
.. 1s usuelly taken -during ehe same’ eemescer.-

receding student teaching. . Education 625D (three hours)

‘eThe Hejer Purpesee ef Edueetien 610H, Edueetive Processes, -are:

Aif‘Ie eneble elementery educetien mejera to ebeer?e Ehe feur edueeEive
,pfeeeseee-neemmunieetien, learning, problem eelving, evaluation--
funetieninr in elementary eeheel eleserqems.

"B, To ¢ eneble ‘teacher education students to per;ieipete in ueing theee feut

.proeeeses in elesereem aetivitiee with ehildren.

N G; fTe have eeeh etudent plen, teaeh and eveluece several learning experiences

. involving all four processes in several curricular areas: arithmetic,
lenguege erts, reeding, eeienee or. seeiel atudiea. L ‘

D, To enable etudente to intelleetuelize their: prefesaienei leberetery

- experiencee by ergenising and summarizing their observations in a
Apfefessienel jeurnal

E. To have students prepare a summary evaluation of their observation
end pertieipetien experieneea far stident teaehing feldera._

,eeifiebe ee:ives Inelude the Eellewin:

A. To uee the cemmunieetien Pfecega effeetively in all teaching-learning
eituetiene (Edu:etien 611F).

1. To review the basie structure nf the communication process, its
~ principles, and reepens;bilities.

 2: o study the communications skills used in the classroom-=speak ing,
: ebservin;, listening, writing, spelling, and reading.

3, To be able to communicate with each of three age greupn—-tepiel,

; ehuiee of words, clarity of direetinnn, guiding diaeunaien typee
of questions, :




B.

4, To nbserve the varicus levels of verbal interaction uspd by

3. To review the physical, social and ematiﬁnﬂl charag:teristigs of

4, Ia be able to iden*ify and disguss individual differeuces of the

13‘ To select an area of learning and with supervisian plan, teach

‘2. To be abls to idgntiiy aapeeta af pfﬁblém saiving (finding and

‘3. To be able to idantify the aspects of diacavgry approach in

teachers and learners at three age levels and to imprave quality
af own inte:actiﬂns with Iearnersi

5. To be able to identifv the variéus ‘verbal and non-verbal communication
skills which permeate the entire curriculum at three levels.

6. To use a variety of audia—visual materials to reinfﬁrce iearning
iﬂ ;he communieatian skillsi_~

To use the Learning Pfacess in planning, doing and evaluating individual
and limited g:nup activities with each grade level. :

l. To review the learniﬂg process as sgud ed in Edu:aticn éQSD.

2. Ta review the philﬂSﬁphical valués from Eduaatian 404D and relate
‘these to .the pu:pnsés bagk af the lea:nihg aetivities observed in

the elassrngm.
';his ~age group in ﬂrder to plan for ehildren.

,learners in che classraam. "

5., To observe. vafinus learning aetivitiés in progress in the classroom
aﬁd to analyze them in terms of the learning process.

6, T@’be able to relate the content nf a lesson being taught to the
exparienge of ehildren in the group.

7. To gbserve ‘how -a concept is taught and teach the development of
. a eancept.

and avaluaze a 1essﬂn.,

9, To plan for individual differentes in ﬁhe graup;

To observe the use of the Problem Solving Process in infnrmal and
formal classroom situation, - (Edugaticn Ellsf

1. To review tha prablem sclving p:aeess studied 1n Educadian 405D, -
teating hypntheaes) in seciai studies, mgthematica, and science,
teaching arithmetic and scienre.

4., To be able to identify various stages of problem solving used in
the development of a unit of study in science and social atudies,



7.

To be able to identify .the interrelationship of various academic
areas invelved in the development of a unit ef etudy.

To be able to observe the’ intreduetion of a unit, the . pupll-teeehef

‘planning, involved individual and group activities, planned and

carried out:the development of content Ehfeugh research and other
learning experiences.

To partieipete in the eulminecien er eveluetien ef a unit of
study.

D.  To use the Eveluetion Proeeee in-a variety ef eituetiene throug&eut -

" the prozeseienei semester (Ed. 405D, Ed 611F, Ed. EllG)

Ie review the eveluetien preeese, ‘its prineiplee and funetiene.

To learn the ways teeehefe eveluete leerners,demenstfeting that
plenning can be dene befh for ﬁhe ehildfen end‘with,them‘ ’

L2

To be eble to correct written werk end use re,,lt, ienSErQetiVely:
. te premete the gfewth of ‘the learner. = -~ ' - - ST

. To be able to reeogniee ‘the eontinuoue uge ef evelu n_in.all
teaching-learning situations. : : S SR

' To be able to identify and become informed about verieue ways

teachers report 1eerner progreee to parents. '

:Toe d {scuss the interreletienehip of all feur edueetive preeeeeee
in te :

Veehiﬂg and leerning.

VI. To aeeemplieh the above epeeiel ebjeetivee, the fellowing guidelinee are;e'rr
suggested to Education 610M students as- they observe and participate in

the four educative processes’ in grades one, three, and five in the
University Lebaretety Scheeii, : : ; :

A. ?heiieggnegs '(Suggeetione for the first few deye ef each ebeefvetion a

periad )

'Review the physieel, seciel end emetienel ehereeterietiee fer this

age yaungeter received in Edueetien QDSD.

Review the phyeielegieei needs of peeple end how the teeeher Previdee

fer theee in: the eleeereem.'

Gather data- regerding’the range of individual differences in each

. age -group==slow,. medium, fest werkere, tell, medium, shert yeungeter,

EEE- i

Meke a eeating chart ef Ehe class and leern the names of the ehildren

a8 8gon as yeu Can, .

7Identify ‘some - of the probleme ef thie age gfeup and find aut hew Ehey
gere deelc with by the teacher in the raam. : . : :




10.

gpmmunication—Prccess'used ét eéch‘grade'level

Review the psychologlcal need of people and loak for ways the
teacher. prov;des for EhEEE; : :

" List the provisions the te 2her makes for ph351cal and m31tal

health af chlldren

DEECIle thae emational climate of the cl ﬂam;

'_Ezs rlbe work hablts Df varlgus chlldren.

In talk;ng w;th chlldren ask them how they feel about Echoal and
about what they learn. : v : . .

1.

[

‘LIJ‘ !
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‘51gns bullet;n boards maps, plctures, DbJEEtS-V‘?

Ident;fy the use of the ccmmunlcatlgn pra:ess in all class k
aztlvztles._, : - :

Study the way" cummun;ca*;on sk;lls are taught and used in: class= T

'rooms--ﬂbserv1ng, snaak;ng, llstEﬁing, writlﬂg, réad;ng, spelling. ;

—f'Make a list of the" materlals oi lnstructlnn used5ﬁbooks, autho:

title, publlsher of date of wﬂrkbooks chalkboar& dlrectlons-- =
used for each L : . R

Try tc 1dent1fy various levels of ve:bal iﬁteractloné uetwaen
1earners and teachers in ‘the room- e

Try to discern how the teacher conslders ‘each” child's f;eld of
experience’ When commun;catlng Wlth h;m.’”

Study the varlety an& EffEEtlTeﬂESS ‘of the noﬁverbal communicatlon
used In classroom- -gestures, body movement, facial expressinns

- List the variety Qf audlo-visual materials used’ to reinforcé learningiigg,

What is the purpose Df each techn;que, hgw used?

Léarnlng Process used by each teacher in daily activitiés.

: identify differént kinds of learning acﬁivitiés planned in terms - e
- of the learnéf 8 agé, interests, abilitiEQ, and needs.' B

"a. Maké a éopy af the daily scheduleS note the length of - periods

' b. What tapics are studiéd~in-each3subjécé”éfea?“iW5§?

: in terms éf the age graup.» .

c, iWhat r@utine pracedures have teachér and childrén established?

D. What staﬂdards of classraam behavi a:a set gp with children?
' - How evaluated? : T




) ’-T,h,e
- and.

Study how each Elassronm is nfganized for learning. -

- Nnte the room arrangement . of furniture. Why arranged this-

way? How shanged? Whén9
b. Study how maﬁerials‘and,equipmént are stored. Where? Why?

¢. Make a llst of learners responsibilities for room duties. Whatj
does the. teacher . raké care. of? o )

- d.’ Note ways of passing and coliecting of the materials teachers

-‘fdéntify‘héw the learning prncess is used When the Leacher plan

and children use.. .

5 and -
teaches learning experienceas, . :Check bulletings on 1earning pr cess ‘

and M"The What, Why, How - for Plannlng "

a. Identify parts of lesson plan—-assignmenﬁ materials, purposes,
. procedure, evaluation of "lessons observed.. Each.teacher: has
’ usualiy established .a pattern for teaching the lesson.~, :

b;_”Tdentify the 1earning principles used in different types of
. lessons. Ask teachers why they use - the patterns they have
‘”develcped i

c. ;Nuta the pr0V1510nE fur 1nd1v1dual dlfferen:esﬁ=time, procedure,

s materials in the different subgect areas.

d. - Be aware of difference in detail réquired for- planning a Eingle
"lesson, a seriés of 1essnns, a unit, the curriculum guide_ o

" to bec0me engaged in. different 1earning antiv1t1es.

" f,  Be aware of Ways teachers plan ahead for a- day, a waek “and. a

mnnth How daes the teacher prov1de fnr the X factor?

'g. Write, teach, and evaluate a 1éssnn with a group Df children.

Prablem=501ving Ernce used in mathematies, saienze, -social studies,-_

'Identify the varicus stagés of pr0blem EOIVing used in social studies,
7science, mathematic5. e

all prgblem situations at each grade 1EVE1

identify the ste ps of problem leVLng used in pupil teanher planning

.fBecome aware of the use of critical thinking in all class “discussions,

Idéntify the aspects gf thé disnoverv approach in téaching arithmatic,‘
scienge, phnnetic prineiples. .
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Observe the various pheeee in the development of a unit of lee:nlng.
- Introduction, content development, eulmlnetieg eetivity, eveluetion.

.development of a unlt of study.

Evaluation Process ueed in all 1eerning-aetivitiee.

1. Identify the ‘use of the different steps in. the eveluetlon process
in 1eern1ng eet1v1t1es for eelf end Ghlldrén-

2. Be aware ef the de11y use of eVeluetLuﬁ as children set up standards
~ for an activity, engage in eet1V1ey, and review the. oueeemee in
gr0up dleeueelon. : : :

' 3;,-Learn how to eerreet written wcrk aeeuretely end use :esults '

eenetruetiVely__

4. Be aware ef ‘the many dltferent types of evidenee of pupil behevier
teaehere gether eb0ut ehildren. L o ,f,%_‘e

5. ‘Leern hew eleeeroum teeehere repurt pupll growth to parente

6. Learn how to-use the evaluation preeeee in determing own growth in.

' Edueetienrﬁlﬂﬁ

VII. Edueet;ve Preeeeeee Requiremente in the Professional Bleck

A-'

-8
o

tudents hold the houre 9 oo 11:00 a.m. and 1 00-3:00 p.m. deily for

bsei rvation and perticipetiou in gredee ene, three and- five.
.Dbeervetien periods eeneist of eeeignmeete in’ ell three gredee
on-a beeie of twe thfee week periode, end one eix weeke pexriod.

"t
-

2. SEudents request the grade ef their firet ehuiee fer the eix |

c.

weeks pe:ied

: Studente arrange with each - of the three - University Seheel teachers fer

a weekley eenference--et 8 A M. on Iuesdey or Thuredey or-at their
eonvenienee. . ,

1. ‘Ieaehere .explain their eleeeroom proeedures, reeeone fer eertain

'eepecte ef teeehing.

c 2. »Studente eek fer informetien ebeut the leetning eituatien whieh

7did not eppeer during nbeervetiens.f

Studente keep a feeord ‘of their ebeervetlon end pertieipetion in terme 7
of the information geehered about topic outlines in course outline peper
and eompile these into'a Professional Jeurnel : B

»i; The Jeurnel ie handed in at the end of each ebservation pericd

. 'The student included teeehinge meteriele zeeeiVEd f;em ;he teachera
-at. eaeh grade level._-e-‘ B : :
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- D. At mid-term and at the end of the semester each student evaluates his
experiences in terms of the evaluztive sheets provided.

1. - Laboratory school teachers will complete the evaluative form
for each student at the end of each assignment. :

2. The students fiﬁal self-evaluation and the evaluation forms of
. each laboratory school teacher will be filed in the students

folder in the office of the Supervisor of Student Teaching. o




- Exhibit 3a ’ , ' K¢

STUDENT EVALUATION FOR
- EDUCATION 610, EDUCATIVE PROCESSES
College of Education, University oi Wyoming

Student_____ - e —— :7‘ - Semesterfj

_ (3)__

_Gradeufartizipatian __ ;;7.7 f!_.(z),’ir St e 3) ) S

Dates: 'Cl}ri, | @

Supervising Teacher: (1) _ . @__ A 7 ) R ;;  ff;ir, ’7:7

Summary of Abilities to Work wiil Edu§a£ig§izra;e§3§sv

(In terms of the thrge par;igigating experiéﬁcesrlistéﬂiabﬁve, each student
completes the following statements by recording those activities and under-
standings which apply.) ' - ' T

1. I know how to gﬁﬁdy learners in a classroom having engaged in the following
dactivities: . ] ) _ . o .

,2."I kﬁaw:haw to:plan and ;each‘le;gqﬁ;vusing the learning ptaqess;

3. I know the communication process and how to use it with children in daily
activities: o o ' S

4, T know the rrgblgm éalﬁing ,:uaégg; saw it used in various areas of curriculum,
I was able to use problem solving in the following situations:




Full Tt Provided by ERIC.

the following:

Prafesslanal Acti ies:

a. Professional Journal

b. PfcféssianalvFile

c. Professional Organizations

’ Addlt;onal activities in Whlﬂh I 35515te& &urlng this'

semester

I know the evaluation Erocess and used it in the foll W1ng s;tuatloQS"'

.incladé‘x'




Exhibit 3b

SUPERVISING TEACHER'S EVALUATION
o for. - -
EDUCATIDN 610M, EDUCATIVE PRDCESSES -
CDllEgE of Eduzatlon Unlve rsi ty of Wycmlng

Student____-__ . " Semester
étéde,AésigﬁmenEﬁ k . e 7W7;1;77 B 7f,'}r; .___Date__ »

Superv;51ng Teache; o B - ﬂf; - _
Schnali = A , ,:}” ﬁr, ——
Prafess;addi Abll 125
*,1'(Tha classroom teachér wrltesba cdmmedfron anly those items llsted beldw wizich
r-apply to the PEIlDd of time tha student was in the classroom for six weeks of
- the semester. ). : ":d; e 1,,11»;da,, BT S :
V'Hi}i:Enowlédge of iéafnersf;;;,
~ a. ’Respect=fdr,ch11dr2ﬁ15f;
b. Kndwledge Df thlS age graup charact ' ti .S

"e;',AwareneEE df learﬂer behav1ur-

d. Awareness of causes o£~1éarner behavior - -

2, Use of Learn;ng Prdcess

aiﬂiAb;llty tg plan, LEaEh and evaluate lessans

b, Abllity to: relate tuplc tc chlldréﬂ ] llves

.g.f'Ability to mdtl_ate ;hlldren S
d, ;Ability to: understand full tpachlng day d
e, ‘Abildty ta understand full teaéhing day

I :Uﬂde:standlng of perlod in te:ms ‘of " whule prdgram

~ Additional Comments: .




3. Use of Communication Process

é.] Usé Gf glear.efféctivé épeééh
,b;,.Péi se in frcnt-gf'groép't
- c. Usefgf_ééfrééé.writéén expré’*fgn
'.fgsﬁrid; ﬁrités n halkbaard clearly>and 1eg1b1y',
e, ,USE Df;§Q£Ié§t pell
f; fPdeuct;Qn.df clear effect;ve wark Sheetsi
>,3§  Pfodﬁctlgn ofueffectl é bulletln _'; k

*. h. Use af effective audigsvisual materials'ﬁ

'4!,_Qse of: P rablem=$glv1ng Prgcess-

g Se,Si'iVLEy tg prablem 51tuat;an5 1n glassréam

*ﬁfb;f'AwarEﬁess of prablem saiutlon in arlthmetlf

=52; =AwaIEness of - prgblem salutlﬂn in SElEﬂCE and SOElﬂl studi 8

)=
‘hd‘

a ﬁ; patign ;nrﬁlassréam;unit.

Qf{S;JVUSE':f aluatlan Pracess
a. Ability to construct el ffec ctive 'évélﬁatiaﬁrinéﬁruments

ff'b;fiAbilitj'toainterpret evaluatlve 1nstruments B e e e
ﬁ;r.Ablllty to evaluate»awn,strengths*and‘weakﬁasSEé‘""

d. Ablllty ta éva1uate own strenths anﬂ weak es;‘ 

Additional Comments: . oo

Full Tt Provided by ERIC.




i e - T TR SRS

6. Development of Professional Competence -

a.. Punctuality -

b Preparation };{

FIET

A FulToxt Provided by ERIC




Exhibit 4

Suggestions for Ed. 610M
Erpjgssigpgl;Ei;é

Bélow are 1lStEd pa331ble head;ﬁgs.fnfnfaldérs of mate:;al whlch you
77W1l1 collect EhLS semester for your.own Professlonal FllE_— Thé $3'DD"
 dup1ication“fea fér instructlanal materlal in Ed EllF W11l produce a
imajdf portlon of your 1n12131 collectlﬁn;" ”
' AsLyoﬁ érogress th:sugh thlS last year nf yaur coilege érogram peruse
néﬁspanefs and magas;nes fairartlcles Ln add to- the colléct;on.
Maﬁy of the major publlshing QOmpanles prlnt in SEtVlEE bullatlns.

for teachersi~ Whén pO‘Slblé Dbtaln scgpe aﬁd Eequance charts for the

areas. of the curzléulum ycu Wlll teach

Peogl = The Teache: ‘and - Teach;ng , C
The Learner. (Dlsadvaﬂtaged Accelerate&)
Earenfs'l :

‘ngmﬁnigation

' Communication in General
"'Commun;catlon-NOﬂ-verbal~
_-Language Arts (Scope and: Sequence Charts)
f»5Vocabulary Development - , -
o ObEErV1ng=ViSiQn i
77;Speaklng :
LiEtEﬁLng
Writing (Zaner Bloserj Craat;ve)
7'fSpelllng R
" Reading in. General
. "Methods ‘and. Apprcaches :
~Word Recognition Skllls - Ehnnigs
‘Ggmprehen51cn Skills = -
. . Locating Infgrmatlon, Study Skllls
%,Dral Readlng I

| Learning =
: 7; L ) Planning ﬁgr Lelﬂrﬂlng
Lesson Plans: .

Leafﬂing ActlviLies

Evaluation




1 Text Provided by ERIC

‘.'Qpntang'Areas

Art

.Games :
‘Geography - -
~Health,

- History .-
. Mathematics
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Exhibit 5

Education 610M

Evaluation of Fducative Processes Used in Student Teaching

Dr. Ankeney, Dr. Hollister, Mrs. Jones, Mrs. Duncan, Mr. Overholt

Student Teaching Situation

Town ) School Teacher Grade , , time ﬁmmﬂf,sﬁﬂ

In terms of the four Educative Processes stressed in Education 610M and the observation and ﬁmﬁwwﬁﬁﬁgﬁ%az.%aa,gw& ﬁ;a 
grades one, three, five, write your thoughtful opinion regarding competence, assistance or improvement under each .
process. . . ,

MY SUGGESTION FOR IMPROVING
I KNEW WHERE TO GET ASSISTANCE THIS  ASPECT OF EDUCATION 61CM, -

I FELT COMPETENT TEACHING . (SOURCE) 611F, 611G. ol
]

ﬁ ,
Communication Skills--Listening, m@mgf%smu reading, writing, spelling. aﬁﬁcﬁmmmy

Planning for Learning--Duily and éﬁﬁm plans, use of teacher's manuals, curriculum guides. (Prccess)




S
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MY mﬂ@mﬁmaﬁésm ﬁaﬁ HE%@E%HE@

I ﬁsﬁg WHERE T0 GEY ASSISTANCE THIS ASPECT OF EDUCATION: myﬁz

I FELT COMPETENT TEACHING ( SOURCE)

611F, mHHﬁ are:

3 , , , ,
Using problem solwing--science, anwmw studies, mathematics., {Process)

Evaluating dailv learning activitjes--sumrarizing learning behavior, helping with jreport cards.

What did you consider te be the most
surprising aspect of working with children.

Do you feel your room teacher could hawve

taught methods in conjunction with student
teaching? Why? 1f yes, which ones?

Additional comments:

Which courses were you most aware of
while student teaching? Why? ~

"

As you worked with children of what
conscious use was your Professional
Journal or your Professional File?




